Stretford High School
Peer-on-peer Abuse Policy

Ratified by the Board of Governors:

July 2018

Reviewed:

November 2019

Next review date:

July 2021

Stretford High Peer-on-peer abuse policy
1. Introduction
1.1 Stretford High School is committed to the prevention, early identification and
appropriate management of peer-on-peer abuse both within and beyond the School.
1.2 We believe that in order to protect children, we need to be aware of the level and
nature of risk to which students are or may be exposed to so that we can ensure that
appropriate and prompt action is taken and all students are free from harm from all,
including peers.
1.3 The introduction to Keeping Children Safe in Education, 2019 states that ‘All staff
should be aware that children can abuse other children (often referred to as peer on
peer abuse). (page 9).
1.4 At Stretford High we continue to ensure that any form of abuse or harmful
behaviour is dealt with immediately and consistently to reduce the extent of harm to
the young person, with full consideration to impact on that individual student's
emotional and mental health and well-being.
1.5 Children and young people may be harmful to one another in a number of ways
which would be classified as peer on peer abuse. The purpose of this policy is to
explore the many forms of peer on peer abuse and include a planned and supportive
response to the issues.

2. This policy
•

2.1 sets out our strategy for preventing, identifying and appropriately
managing peer-on-peer abuse.

•

2.2 does not use the term ‘victim’ and/or ‘perpetrator’. Stretford High
takes a safeguarding approach to all individuals involved in allegations of or
concerns about peer-on-peer abuse, including those who are alleged to
have been abused and those who are alleged to have abused their peers, in
addition to any sanctioning work that may also be required for the latter.

•

2.3 is compliant with the statutory guidance on peer-on-peer abuse as set
out in Keeping Children Safe in Education (September 2019);6

3. Framework and Legislation

3.1 This policy is supported by the key principles of the Children's Act, 1989 that the
child's welfare is paramount. Another key document that focuses adult thinking
towards the views of the child is Working Together, 2015, highlighting that every
assessment of a child, 'must be informed by the views of the child' and within that
'It is important to understand the resilience of the individual child when planning
appropriate services. (Working Together, 2015:23) This is clearly echoed by
Keeping Children Safe in Education 2019, through ensuring procedures are in place
in schools and settings to hear the voice of the child.
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4. What is peer-on-peer abuse?
4.1 “Sometimes the people that you chill with want you to do certain
things that you don’t want to do, but you have to do it because you’re part
of that crew, you’re part of it.” (participant, 13 years old) 6
4.2 "I beat them with words. This is most hurtful." (boy, 18) 7
4.3 "Initially I thought it [him calling to ask where I was and wanting
details of who I met and what I was doing] was ok… I even kind of liked it,
you know... I thought it was a sign he really cared for me." (girl, 15) 8
4.4 Peer-on-peer abuse is any form of physical, sexual, emotional and financial
abuse, and coercive control, exercised between children and within children's
relationships (both intimate and non-intimate).
4.5 Any child can be vulnerable to peer-on-peer abuse due to the strength of peer
influence during adolescence, individual and situational factors can increase a
child's vulnerability to abuse by their peers. Peer group dynamics can play an
important role in determining a child's vulnerability to such abuse. For example,
children who are more likely to follow others and/or who are socially isolated from
their peers may be more vulnerable to peer-on-peer abuse. Children who are
questioning or exploring their sexuality may also be particularly vulnerable to
abuse by their peers.
4.6 Research suggests that peer-on-peer abuse may affect boys differently from
girls, and that this difference may result from societal norms (particularly around
power, control and the way in which femininity and masculinity are constructed)
rather than biological make-up. Barriers to disclosure will also be different and this
needs to be considered when addressing or responding to any safeguarding
concern. Seek the advice of someone from the safeguarding team if needed.

5. How prevalent is peer-on-peer abuse?
5.1 "There is [sic] some boys in the school that like keep asking me to have
sex with them and I am just like "no", like on a daily basis… like they will
walk around the school and try dragging me into corners and feel me up
and everything and it's just irritating because they don't understand." 9
5.2 Research suggests that peer-on-peer abuse is one of the most common forms
of abuse affecting children in the UK. For example, more than four in ten teenage
schoolgirls aged between 13 and 17 in England have experienced sexual coercion
(Barter et al 2015). The NSPCC found in 2013 that one in five teenagers have been
physically abused by their boyfriends or girlfriends. Two thirds of contact sexual
abuse experienced by children aged 17 or under was committed by someone who
was also aged 17 or under (Radford et al 2011)].
5.3 Peer-on-peer abuse can take various forms that may be inflicted by peers,
these include:
•

5.3.1 Physical abuse: Physical abuse may include, hitting, kicking, nipping,
shaking, biting, hair pulling, or otherwise causing physical harm to another person.
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•

•

•

•

•

5.3.2 Bullying (including online): Bullying is unwanted, aggressive behaviour
among school aged children that involves a real or perceived power imbalance. The
behaviour is repeated, or has the potential to be repeated, over time.
5.3.3 Teenage relationship abuse: Teenage relationship abuse is defined as a
pattern of actual or threatened acts of physical, sexual, and/or emotional abuse,
perpetrated by an adolescent (between the ages of 13 and 18) against a current or
former partner. Abuse may include insults, coercion, social sabotage, sexual
harassment, threats and/or acts of physical or sexual abuse. The abusive teen uses
this pattern of violent and coercive behaviour, in a heterosexual or same gender
relationship, in order to gain power and maintain control over the partner.
5.3.4 Initiation / hazing: Hazing is a form of initiation ceremony which is used to
induct newcomers into an organisation such as a gang, private school, sports team
etc. There are a number of different forms, from relatively mild rituals to severe
and sometimes violent ceremonies. The idea behind this practice is that it
welcomes newcomers by subjecting them to a series of trials which promote a bond
between them. After the hazing is over, the newcomers also have something in
common with older members of the organisation, because they all experienced it
as part of a rite of passage. Many rituals involve humiliation, embarrassment,
abuse, and harassment. This may involve someone having to do something to
someone else, such as sexual assault, therefore, there is often more than one
person involved in the abuse.
5.3.5 Prejudice behaviours: The term prejudice-related bullying refers to a range
of hurtful behaviour, physical or emotional or both, which causes someone to feel
powerless, worthless, excluded or marginalized, and which is connected with
prejudices around belonging, identity and equality in wider society - in particular,
prejudices to do with disabilities and special educational needs, ethnic, cultural
and religious backgrounds, gender, home life, (for example in relation to issues of
care, parental occupation, poverty and social class) and sexual identity
(homosexual, bisexual, transsexual).
5.3.6 Sexting / Nudes: Sexting is when someone sends or receives a sexually
explicit text, image or video. This includes sending 'nude pics', 'rude pics' or 'nude
selfies'. Pressuring someone into sending a nude picture can happen in any
relationship and to anyone, whatever their age, gender or sexual preference.

6. Sexual behaviours
6.1 The NSPCC explains “children's sexual behaviours exist on a wide continuum,
from normal and developmentally expected to highly abnormal and abusive. This
policy recognises the importance of distinguishing between problematic and
abusive sexual behaviour. As both problematic and abusive sexual behaviours are
developmentally inappropriate and may cause developmental damage, a useful
umbrella term is harmful sexual behaviours or HSB.”
6.2 The NSPCC’s and Research in Practice's Harmful Sexual Behaviour Framework,
as adopted in this policy, defines harmful sexual behaviours as "Sexual behaviours
expressed by children…that are developmentally inappropriate, may be harmful
towards self or others, or be abusive towards another child…or adult."
6.3 Simon Hackett has proposed the following continuum model to demonstrate the
range of sexual behaviours presented by children:
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6.4 Hackett's continuum relates exclusively to sexual behaviour and is not
exhaustive. The Brook Sexual Behaviours Traffic Light Tool can also be very
helpful in identifying sexual behaviours by children.
6.5 It should be recognised that the same behaviour presented by different
children may be understood at different points on a spectrum, depending on the
particular context. Behaviour which is not abusive at first may potentially become
abusive quickly or over time. Intervening early and addressing any inappropriate
behaviour which may be displayed by a child is vital, and could potentially prevent
their behaviour from progressing on a continuum to become problematic, abusive
and/or violent - and ultimately requiring (greater/more formal) engagement with
specialist external and/or statutory agencies.
6.6 It is important to consider the wider context in which the alleged behaviour is
reported to have occurred, and which may trigger the need for a referral.
6.7 All forms of abuse rarely take place in isolation and often indicate wider
safeguarding concerns. Children's experiences of abuse and violence are rarely
isolated events, and they can often be linked to other things that are happening in
their lives and spaces in which they spend their time.
6.8. Stretford High School takes on board recommendations from the Sexual
violence and sexual harassment between children in schools and colleges
Government guidance, 2017. In this, sexual violence refers to criminal acts: rape,
assault by penetration and sexual assault, as defined by the Sexual Offences Act
2003. Sexual harassment is described as ‘unwanted conduct of a sexual nature’.
Importantly, the definition of consent is stated and will help pupils begin to
understand it more clearly. Staff should take every measure to be aware of forms
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of sexual violence and harassment and report any concerns immediately to the
safeguarding team in school.

7. How can a child who is being abused by their peers be identified?
7.1 All staff should be alert to the well-being of students and to signs of abuse, and
should engage with these signs, as appropriate, to determine whether they are
caused by peer-on-peer abuse. However, it is important to be mindful of the fact
that the way(s) in which children will disclose or present with behaviour(s) as a
result of their experiences will differ.
7.2 Signs that a child may be suffering from peer-on-peer abuse can overlap with
those indicating other types of abuse and can include:
(a)

7.2.1 failing to attend school, disengaging from classes or struggling to
carry out school related tasks to the standard ordinarily expected;

(b)

7.2.2 physical injuries;

(c)

7.2.3 experiencing difficulties with mental health and/or emotional
wellbeing;

(d)

7.2.4 becoming withdrawn and/or shy; experiencing headaches, stomach
aches, anxiety and/or panic attacks; suffering from nightmares or lack of
sleep or sleeping too much;

(e)

7.2.5 broader changes in behaviour including alcohol or substance misuse;

(f)

7.2.6 changes in appearance and/or starting to act in a way that is not
appropriate for the child's age;

(g)

7.2.7 abusive behaviour towards others.

7.3 Abuse affects children very differently. The above list is by no means
exhaustive and the presence of one or more of these signs does not necessarily
indicate abuse. The behaviour that children present with will depend on their
particular circumstances. We must be alert to behaviour that might cause
concerns, to think about what the behaviour might signify, to encourage children
to share with them any underlying reasons for their behaviour, and, where
appropriate, to engage with parents/carers.
7.4 Where a child exhibits any behaviour that is out of character or abnormal for
their age, staff should always consider whether an underlying concern is
contributing to their behaviour and, if so, what the concern is and how the child
can be supported going forwards.
7.5 Any concerns need to be referred to someone in the safeguarding team at
Stretford High School using the safeguarding@stretfordhigh.cim email address, as
outlined in the Safeguarding Policy.
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8. Responding to concerns or allegations of peer-on-peer abuse
8.1 General Principles
8.2 Confidentiality is of paramount importance when responding to any
safeguarding concern and should be explained before a conversation takes place.
Staff need to tell student/s that anything they discuss may need to be shared
particularly if they feel the student or someone else is in danger or at risk. This
needs to be done as soon as you feel a student is starting to tell you someone
which may require further safeguarding intervention.
8.3 It is essential that all concerns/allegations of peer-on-peer abuse are handled
sensitively, appropriately and promptly and are dealt with in line with the
safeguarding policy.
8.4 As a school we will:

•

8.4.1 include a thorough investigation of the concerns/allegations and the
wider context in which they may have occurred (as appropriate);

•

8.4.2 treat all students involved as being at potential risk - while the child
allegedly responsible for the abuse may pose a significant risk of harm to
others, s/he may also have considerable unmet needs and be at risk of
harm themselves.

•

8.4.3 take into account:
-

-

that the abuse may indicate wider safeguarding concerns for any of the
students involved,
the potential complexity of peer-on-peer abuse and of children´s
experiences and consider the interplay between power, choice and
consent. While children may appear to be making choices, if those
choices are limited they are not consenting;
the views of the student/s affected. Unless it is considered unsafe to
do so we will discuss the proposed action with the student/s and their
parents / carers and make any necessary referrals.

8.5 If a student is in immediate danger, or at risk of significant harm, a referral
to children's social care and/or the police will be made immediately.
8.6 If a member of staff thinks for whatever reason that a student may be at risk of
or experiencing abuse by their peer(s), or that a child may be at risk of abusing or
may be abusing their peer(s), they should discuss their concern with someone from
the safeguarding team without delay (in accordance with the child protection
policy) so that a course of action can be agreed.

9. How will the School respond to concerns or allegations of peer-on-peer
abuse?
9.1 As soon as we are aware of an allegation or disclosure of peer on peer abuse
someone from the safeguarding team will discuss this with the appropriate people
and, where necessary, take any immediate steps to ensure the safety of those
affected.
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9.2 We will deal with a situation of peer abuse immediately and sensitively.
Information will be gathered as soon as possible to get the true facts around what
has occurred. It is important to deal with it sensitively and to think about the
language used and the impact of that language on both the student/s and the
parents/carers when they become involved. For example; we do not use the word
perpetrator as this can quickly create a 'blame' culture and leave a child labelled.
Young people can be both victimized and abusive to others concurrently and need
to be supported with this.
9.3 Staff should not be prejudiced, judgmental, dismissive or irresponsible in
dealing with such sensitive matters.

10. Risk
10.1 Where there is an incident of peer-on-peer abuse, Stretford High will carry
out a robust investigation in line the Safeguarding Policy in respect of each student
affected by the abuse to reduce risk to an individual/s.
10.2 If from the information gathered we believe any young person to be at risk of
significant harm we will make a safeguarding referral to social care immediately
(where a crime has been committed the police should be involved also).

11. Disciplinary action
11.1 Stretford High will consider whether disciplinary action may be appropriate
for any student involved in line with the Behaviour Policy. Disciplinary action may
sometimes be appropriate, including (a) to ensure that the student/s take(s)
responsibility for and realise(s) the seriousness of their behaviour; (b) to
demonstrate to the student/s and others that peer-on-peer abuse can never be
tolerated; and (c) to ensure the safety and wellbeing of other students.
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5. Firmin, C. (2011). This is it. This is my life...Female Voice in Violence Final
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12. Keeping Children Safe in Education: Statutory guidance for schools and colleges
(September 2016) all define "child" as a person aged under 18
13. Department for Education, Sexual Violence and Sexual Harassment Between
Children in Schools and Colleges: Advice for Governing Bodies, Proprietors, Head
Teachers, Principals, Senior Leadership Teams and Designated Safeguarding Leads,
(December, 2017), page 4
14. Daphne II European Commission, Safeguarding Teenage Intimate Relationships
(STIR), Briefing Paper 5: Children 's Perspectives on Interpersonal Violence and
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23. Please see pages 13 and 21 of NSPCC's and Research in Practice's Harmful Sexual
Behaviour Framework:
https://www.nspcc.org.uk/globalassets/documents/publications/harmful-sexualbehaviour-framework.pdf
24. Learning project briefing on the role of schools in preventing, and responding to,
peer-on-peer abuse https://www.brook.org.uk/our-work/category/sexualbehaviours-traffic-light-tool
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https://www.nspcc.org.uk/globalassets/documents/research-reports/sextingresearch-summary.pdf
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